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extremism. 7 Discussed more fully below, integrative complexity measures the extent to which a person recognizes the complexity of a situation. The measures range from not seeing any complexity-one dimension, one value, one viewpoint, no ambiguity, qualifications or exceptions (low integrative complexity)-toward recognizing and giving some validity to different dimensions, values, and viewpoints in a situation, along with links or interactions among them (high integrative complexity). 8 International appreciation for BMBB and BKBM and the success of another IC (integrative complexity) Thinking intervention designed to tackle Protestant-Catholic sectarianism in Scotland (I SEE! Scotland) generated interest in piloting a third family member, Being Muslim Being Scottish (BMBS). 9 The pilot was run in a large city in Scotland to reveal if the approach of IC (integrative complexity) interventions was as effective at PVE/ CVE in a Scottish context as its relations (BMBB, BKBM) had been in other contexts.
Being Muslim Being Scottish is based on the same structure as BMBB and BKBM, adapted to:
• Reflect Scottish culture (e.g., role play scenarios, illustrations, metaphors, national and local references);
• Ensure increased awareness of risks to radicalization, confidence to discuss controversial and sensitive topics, and communication among diverse communities for effective safeguarding.
Both prevention (educators, social workers, police prevent officers) and Muslim (leaders, parents, and young people) community members in Scotland were looking for ways to collaborate on reducing and preventing violent extremism. All were keen to continue to build strong relationships across communities for collaborative preventative work based on trust and open communication. These attitudes and desires coincided with a new delivery model for participant involvement in BMBS. Evolving from a model that involved mainly participants who might be targeted by or already linked with violent extremist groups, this model required safeguarding practitioners (educators, social workers, police prevent officers) to go through the intervention, alongside those who might be targeted. The aim of this requirement was to enable cross-community learning and mutual support based on shared integrative complexity vocabulary along with experiences of cooperative and collaborative partnership that could be drawn upon after the course. 10 This aim cohered with UK Prevent emphases on increasing community resilience (understood as enabling access to resources for successful adaptation in the face of adversity). 11 To achieve these aims, four months before course delivery (November 2014), the BMBS facilitator met informally with members of the Muslim and practitioner communities in the city where the pilot would take place. During these meetings, leaders from the Muslim and practitioner communities were reassured that the aim of the BMBS pilot was not to blame or target but to resource and support. The anonymous assessment process was explained and discussed, highlighting the evaluation focus on course effectiveness, not the participants, to inform future interventions for ongoing quality assurance. Course delivery would be at a neutral location satisfactory to all communities.
After these conversations, representatives of both practitioner and Muslim communities committed to participate in the BMBS pilot. Participants included young people and others whose evaluations and reports of the intervention would be trusted by their wider communities. The selection process may have resulted in participants favorably predisposed to the intervention, although the facilitator's discussions with both practitioner and Muslim communities revealed the presence of a healthy skepticism going into the intervention. 10 Highlighting the importance of reinforcing shared identities and reducing us and them experiences between authorities and Muslims, illustrated by research in Scotland, see Leda M. Blackwood, Nick Hopkins, and Stephen Reicher, "Divided by a common language?: Conceptualizing Identity, Discrimination, and Alienation," in Kai J. Jones and Thomas A. Morton (eds. 
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The requested intensive schedule was two days of six to seven hours each, over one weekend. While not ideal pedagogically-e.g., BKBM was run over four days-we accommodated this scheduling request as a one-off for this pilot. While an intensive schedule might reduce effectiveness, refusal might have prevented the pilot from happening. An effective pilot with an intensive schedule would indicate a robust model and suggest the possibility of even greater effectiveness over four or more days.
Participants did commit to a six-hour debrief, scheduled one week after the intervention. The debrief would present the underlying theory, explore drivers and pathways to violent extremisms as addressed by BMBS structure and design, and consider ways forward.
Underlying Theory and Intervention Design
The underlying theory of the BMBS structure was detailed in the articles reporting on BMBB and BKBM. 12 A summary is offered here. Although many social factors and personal experiences have been identified as playing a role, no one can predict the exact circumstances in which any one individual will become committed to violent extremism. 13 However, we do know that extremist ideologies, defined as polarized positions on any ideological dimension, e.g., political, religious, ethical, moral, philosophical, or ecological, feature simplified, polarized black and white thinking (measured as low integrative complexity). 14 Introduced briefly above, integrative complexity refers to our thinking style in the face of difference or disagreement. More specifically, integrative complexity is the cognitive lens through which we see our social world during conflict: a narrow cognitive lens that sees the world in black and white, nonambiguous terms and does not validate other perspectives or a widening 12 See note 6.
lens that sees shades of grey, tolerates ambiguity, and sees some validity in other viewpoints despite disagreement. Moving from a narrow toward a wider cognitive lens involves two steps, differentiation (e.g., tolerating ambiguity, recognizing change over time, or incomplete knowledge, seeing different dimensions or viewpoints as legitimate) and integration (e.g., identifying links among different dimensions or viewpoints, such as mutual influence or an overarching framework). 15 Differentiation and integration each can be broken down into elaboration (complex elaboration of one view) and dialectical (complex interactions among different views). 16 Thinking characterized by low integrative complexity involves neither differentiation nor integration.
In violent extremist narratives, a narrow cognitive lens is often supported by focus on one moral value as the most important, to the exclusion of any other. 17 Opposing groups can see and portray one another as championing opposite values, e.g., individualism or communalism, not both. A duty to honor and protect the most important or sacred value can be used to justify not only antagonism toward the opposed group(s) but acts of aggression and violence. This group duty can override personal hierarchies of values that include the values seen to be championed by others, emphasizing the group narrative of threat between them and us.
When not feeling threatened, we access a range of human values, but when part of a group that feels threatened, we tend to focus on one value as the most important, to the exclusion of our other values. 18 Extremist groups can exploit this movement away from value pluralism to galvanize members into violence toward anyone outside the group. 19 Four decades of research have revealed that a drop in thinking complexity, supported by focus on one value as the most important (value monism), predicts violent conflict. 20 The cross-culturally validated measurement frame evaluates the absence or increasing presence of integrative complexity. 21 Integrative complexity measures capture complex reactions to and engagement with difference and disagreement, including the interplay of cognition, emotion, and social processes, e.g., recognizing change over time or mutual influence among conflicted parties. 22 Increases in integrative complexity management capacities include increased cognitive and emotion regulation. 23 Participants' real life circumstances and environments most likely will not have changed very much, if at all, between beginning and finishing the intervention, but increased self-management capacities empower them with more (often previously unrecognized) response choices.
Integrative complexity interventions are designed to enable participants to access a wider range of their own values, especially those in tension with one another. The challenge of trying to honor two important values in tension with one another-communalism and individualism-energizes and motivates the effort of more complex thinking. 24 Repeatedly experiencing the inter-woven process of honoring two values in tension, and shifting from low toward more complex thinking while role-playing true-to-life group conflicts, increases integrative complexity management capacities among participants. This experience reduces the appeal of extremist narratives accompanied by calls to violence because we are attracted to stimuli with complexity levels similar to our own. 25 In light of the relationships among extremisms, values, and integrative complexity, the point of entry for BMBS is simplified, polarized black and white thinking (low integrative complexity) based on a single value (value monism). Participants access a wider range of their own values while exploring topics with violent extremist import (e.g., community and close relationships, equality, money and justice, purity and pleasure, science and religion, peace or fitna). Each session takes participants through three experiential steps of transformation: Throughout, participants learn to recognize low integrative complexity in themselves and others:
• noticing how viewing their social world through a simplified us versus them lens (low integrative complexity) feels in their bodies (embodied cognition),
• identifying the emotions that accompany their own and others' reported experiences of this narrowed, tunnel vision way of thinking (low integrative complexity), and
• recognizing their own and others' behaviors when seemingly locked in a polarized ideology (low integrative complexity). 30 Some might enjoy the experience of narrowed, tunnel vision thinking as ordered, clear-cut, and authoritative, while others might find it uncomfortable or alienating. In keeping with fight, flight, and freeze reactions, even in role, some want to protect or defend their group, others want to be aggressive toward the other groups, and others close down. 
Assessment
The effectiveness of the BMBS pilot was assessed with two hypotheses, A and B:
A. Based on the results from BMBB and BKBM, we hypothesized that after going through BMBS pre-post course comparisons of integrative complexity measures regarding participants' views toward self-identified own and opposed communities would:
• show significant increases, and
• correlate with a second set of post-course integrative complexity measures and a qualitative analysis of selfreported learning.
Such results would be in keeping with the BMBB and BKBM results (BMBB showed significant integrative complexity gains in oral data, BKBM showed significant IC gains in written verbal data). 33 B. Based on the course topics and design, as well as participant presentations and debrief discussions after BMBB and BKBM, we hypothesized that qualitative analysis of transcribed BMBS participant presentations (anonymized as transcribed), and of the six-hour debrief discussion one week later, would both indicate fulfilment of three outcomes linked to the Prevent Strategic Objectives:
1. Increased awareness of the risk of radicalization among Muslim community members and an increased confidence to talk about issues affecting young people who may not have previously had the tools to discuss these controversial themes. (Link to Prevent Strategic Objective: 1. Ideology and Ideologues-Provide a response to the ideological challenge of terrorism and the extreme narrative that may facilitate radicalization.)
2. Increased awareness particularly amongst practitioners of factors that inform effective referral and engagement with Channel or similar processes in Scotland with regard to engagement, capability, and intent of referral and intent to commit acts of violent extremism, terrorism or travelling to conflict zones for illegitimate or illegal reasons.
Increased communication and development of more positive interactions between practitioners and Muslim
Community members on drivers and pathways to violent extremism within local contexts to reduce and prevent violence among young people.
(Both B2 and B3, directly above, link to Prevent Strategic Objective: 2. Individuals-Prevent individuals from becoming terrorists or supporting terrorism.)
Recruitment and Sample
The local Muslim communities worked with the Being Muslim Being Scottish (BMBBS) facilitator to engage eleven representatives to participate in the BMBS pilot. The Scottish Preventing Violent Extremism Unit (SPVEU) within the Directorate for Local Government and Communities at Scottish Government, worked with the BMBS facilitator, and through the local Police Scotland Prevent Delivery Unit, to engage ten practitioner participants.
BMBS was delivered in March 2015, over two days during one weekend; twenty-five participants attended on Saturday of which twenty-one participants (eighty-four percent) also participated on Sunday. The venue was a centrally located hotel in the city center deemed neutral by all participants. With informed oral consent (responding to concerns about confidentiality and individual targeting) and anonymous identifier codes (used in all IC Thinking research), written pre-post intervention data was collected from the twenty-one participants who attended both days. All twenty-one anonymously provided basic demographic data via a five-item questionnaire. The following weekend, fifteen (seventy-one percent) of the twenty-one participants gathered for a six-hour debrief to discuss the drivers and pathways to violent extremisms as addressed in the theoretical approach and design of BMBS. Table 1 summarizes participant demographics for the twenty-one participants who completed both days of BMBS delivery, fifteen of whom participated in the debrief. 
Method of assessment
A simple assessment design was used with BMBS, to minimize the time and participant burden during an intensive two-day delivery (that included administration of pre-posttests):
Paragraph Completion Tests (PCTs)
Before and after the BMBS intervention, participants were asked first to write responses to items A and B:
(A) The community (group) that I identify strongly with is_______________ (Examples: Scottish..
. British… Muslim… Scottish Muslim… British Muslim… Somali… Sufi… Islamic… African… my tribe … African Muslim … Secular … Salafi …Asian … Arab… Western influenced…White …Christian…Other (use any combination or come up with your own)
(B) The community (group) that is most unlike/opposed to my group is_________________
Next, the facilitator led the participants in a Think Aloud group warm-up exercise using two topics unrelated to extremist differences (e.g., most preferred animal, least preferred food) to encourage people to express their thinking freely and fully while writing out their responses. The Think Aloud technique is standard practice when researchers are more interested in process of thinking, the how of thinking, rather than content of thinking. 34 After Think Aloud practice, participants were asked to write as much as they could, without self-censorship or concern for grammar, syntax, or spelling, in the blank space provided (half or more of one side of an A4) in response to the following prompts:
• When I think about MY community (group) … • When I think about the OTHER group … Paragraph Completion Tests (PCTs) have established validity as the "gold standard" in eliciting responses that can be coded for IC. 35 Appearing just below 1.A and 1.B above (community / group I identify with; community / group most unlike/opposed to my group), questions one and two invited participants to write about the group or combination of groups just identified.
Participant presentations
During the last session (end of second day, first weekend), all participants presented orally on their learning from BMBS. Presentations were audio recorded (with participant permission), transcribed verbatim, and anonymized during transcription. To correlate with presentation analyses, the BMBS facilitator submitted an observational report to IC Thinking on anonymized participant engagement. An IC Thinking Director also took notes during the debrief.
Social Identity & Power (SIP) Questionnaire
After the PCT, participants responded to a five-item questionnaire focusing on perceived power relations among participants in and outgroups. Next to each of five statements, participants ticked boxes to indicate the strength of their agreement or disagreement. For example, "groups that are more powerful often treat my group unfairly," or "members of my group are easily accepted into influential or powerful groups." Possible responses ranged from five (Strongly agree) to one (Strongly disagree).
Analytic Strategy Anonymous PCT responses were collected pre-post intervention from twenty-one participants and scored using the cross-culturally validated frame of IC coding. 36 Two trained, experienced integrative complexity coders independently (without discussion) scored the eighty-four written paragraphs (four paragraphs x twenty-one participants) regarding participants' self-identified in-group and self-selected outgroups. One coder was blind to conditions and participants. The second coder was blind to conditions and semi-blind to participants (having met fifteen participants during the debrief). Each coder reported going through the data independently at least three times to assign and re-check their scores. After assigning and re-checking scores independently, the two coders compared, discussed, and agreed on scores. Agreed scores were given to a third colleague blind to conditions and participants, who analyzed agreed scores for significant pre-post change as aggregated matched pairs using SPSS software to produce group pre-post scores.
Presentations
All twenty-one presentations were qualitatively assessed by two trained, experienced integrative complexity coders for evidence of differentiation (integrative complexity scores two or three) and integration (integrative complexity scores four or five). This qualitative analysis was correlated with quantitative integrative complexity scores by two trained, experienced integrative complexity coders. The coders randomly selected chunks from sixteen (seventy-six percent) of the twenty-one presentations. Both coders independently reviewed the data at least three times before assigning scores to the chunks, and then compared, discussed, and agreed on final scores.
All twenty-one anonymous and transcribed presentations were read for evidence of increased awareness among participants about the risk of radicalization and factors that inform effective referral to Channel or similar processes; increased confidence to talk about controversial issues that may be used to facilitate radicalization; and increased communication between members of represented communities regarding the drivers and pathways to extremism. The facilitator internal observational report and Director's notes from the six-hour debrief (one week after the intervention) were also read for indications of the same increased awareness.
Social Identity and Power (SIP)
All twenty-one responses to the five-item SIP questionnaire were collected pre-post intervention and analyzed for change indicating increased risk to vulnerability to extremist narratives using SPSS software.
Results

Paragraph Completion Tests (PCTs)
In response to PCT questions A and B, participants identified in and outgroups. Tables 2 and 3 present all of the written data indicating group identifiers. Although gender identities are salient among European and Middle Eastern cultures no participant used gender (or age) as an ingroup or outgroup identifier. 37 A range of factors contribute to in and outgroup associations; our analysis focused on structure of thinking toward these groups, not the associations per se. Nineteen out of twentyone participants (ninety percent) had dual or more identities for their in groups, thirteen out of twenty-one (sixty-two percent) for their outgroups. Ten (forty-eight percent) used identifiers not among the given examples for their in-groups and fourteen (sixty-seven percent) for their out-groups. These statistics indicate participants felt a degree of freedom while naming in groups and outgroups. 
Thirteen participants named one outgroup identifier; seven named more than one. Source: Author Aggregated matched pair comparisons of written responses to PCT questions one and two ("When I think about MY community (group)…" or "…the OTHER group…") collected before and after the intervention showed significant increases in integrative complexity (IC) regarding:
• in group: an increase from group mean IC score 1.8 to 2.37 • outgroup: an increase from group mean IC score 1.44 to 2.32 • combined in and outgroups: an increase from group mean IC score 1.67 to 2.31
(Questions one and two appeared on the PCT directly below the identified in groups and outgroups; participants responded with reference to the groups they had just identified.) These results are presented in Bar Charts 1, 2, and 3.
Source: Simon Pellew
Bar chart 1. Group mean scores showing movement from simplified, polarized thinking about participants' self-identified in groups (integrative complexity score 1.80) toward more complex thinking (integrative complexity score 2.37). This shift indicates increased recognition of and respect for difference amongst those within their in groups. This increase predicts more peaceful outcomes to conflict or disagreements with members of their own (or in) groups, e.g., respect for different views despite disagreement. These results are statistically significant (due to the intervention, not random effects; matched pair t test p < 0.007 and Wilcoxon p < 0.013).
Bar chart 2. Group mean scores showing movement from simplified, polarized thinking about participants' self-selected outgroups (integrative complexity score 1.44) toward more complex thinking (IC, integrative complexity score 2.32). This shift predicts more peaceful outcomes to conflicts with those they perceive as unlike or opposed to their own group, e.g., respect for different views despite disagreement. These results are statistically significant (due to the intervention, not random effects; matched pair t test p < 0.000 and Wilcoxon p < 0.000). These PCT results show that BMBS is effective in a Scottish context at significantly increasing participants' integrative complexity management capacities, predicting more peaceful outcomes to conflicts with those within their own groups and with those they perceive as unlike or opposed to their groups. Increased integrative complexity management capacities translate into a wider array of response choices when facing difference and disagreement.
Participant Presentations
All twenty-one participant presentations showed evidence of integrative complexity learning represented as differentiation (integrative complexity scores two and three, e.g., tolerating ambiguity, seeing some validity in other values and viewpoints). Four presentations also evidenced integrative complexity learning represented as integration (integrative complexity scores four and five; e.g., finding links among different viewpoints such as underlying shared values or mutual influence). Randomly selected chunks from sixteen (seventy-six percent) of twentyone transcribed presentations were assigned integrative complexity scores two through four, correlating with the qualitative analysis. Presentation results from both qualitative and quantitative analyses correlate with the PCT results (overall group mean increase to integrative complexity score 2.31) and support the finding that BMBS is effective at significantly increasing participants' capacities to respect difference and work with those with whom they disagree.
All twenty-one presentations indicated increased: • communication between communities (Muslim and Practitioner),
• awareness of the risk and factors involved in radicalization and supporting people vulnerable to radicalization, and
• confidence to speak about controversial topics.
These results cohere with increases in integrative complexity; participants not only have more information, they have increased capacities to access and use the information, even in situations involving difference and disagreement. Participant quotations supporting these outcomes appear in the Discussion.
Post-course presentation statements were supported one week later (during the six-hour debrief) by expressions of strong appreciation for the course. Participants suggested that the course be used with young people, with groups that include Muslims and those of other faiths or none, and rolled out widely in their communities, including state schools. The facilitator internal observational report and director debrief notes cohered with the presentation statements. 38
Social Identity & Power (SIP) Responses
Comparison of pre-post intervention responses to the five SIP questions did not reveal any significant changes or risk, group-wide (the group mean score pre-intervention was 3.19, SD = .630 and post intervention was 3.11, SD = .537; a score of five = possible risk). Qualitative scrutiny of individual responses showed an overall slight decrease in risk for the group. A slight increase from 3.8 to four for one participant was compared with that participant's PCT scores (identified using anonymous participant code), which showed an increase from two (toward in-group) and one (toward outgroup) to three regarding both in and outgroups. Additionally, this participant's presentation showed differentiation (IC scores two and three). Thus, the overall indicators for this participant were positive with evidence of increased capacities to respect difference, seeing validity in other views despite disagreement, and acceptance that reasonable people can disagree, predicting peaceful more outcomes to conflicts.
In summary, the empirical results from the Paragraph Completion Tests (PCTs) and presentations evidenced that BMBS significantly increased participants' integrative complexity toward their in and outgroups, predicting more peaceful outcomes to intra-and inter-group conflicts. Qualitative analysis of all presentations, and coding of randomly selected chunks from sixteen (seventy-six percent) of twenty-one presentations, correlated with the PCT empirical results. The Social Identity and Power (SIP) results did not reveal significant change. The presentations, facilitator's internal observational report, and director's debrief notes (taken during the six-hour gathering one week after the intervention) all evidenced increased communication between Muslim and Practitioner communities, increased confidence to discuss controversial topics, and increased awareness of the risks of radicalization and how to support people vulnerable to extremism.
Discussion
The Paragraph Completion Test (PCT) results indicate that this participant group began with slightly higher IC scores overall (1.6) than other courses (e.g., 1.1, 1.2, 1.3), reflective of the group composition and participant aims: Muslim community leaders and young people willing to go through BMBS to experience its potential as a community resource, and practitioners responsible for enabling diverse communities to work together. Although slightly higher, overall pre-BMBS integrative complexity scores were within the integrative complexity score one category. Post BMBS scores showed a statistically significant upward shift to above integrative complexity score two, evidencing increased capacities that predict more peaceful outcomes to conflict; increased integrative complexity management capacities provide recognition of and access to a wider array of response choices when facing difference and disagreement. The increase in integrative complexity scores was greatest in scope with regard to the out-group (from pre BMBS 1.44 to post BMBS 2.32). This increase indicates that participants emerged from BMBS thinking about those they perceive as unlike or opposed to their group with greater complexity, not from one evaluative stance (e.g., all bad), but with qualifications, exceptions, ambiguity, recognition of some validity in their views and acceptance that reasonable people can disagree. Movement into integrative complexity score two represents a crucial step away from thinking about the Other in a way that is vulnerable to being exploited by violent extremist groups, toward thinking that is capable of working prosocially with difference and disagreement while holding on to one's core values.
These BMBS pilot results replicate results from Being Muslim Being British (BMBB) and Being Kenyan Being Muslim (BKBM), and were achieved despite less than ideal conditions, indicating the robustness of the intervention structure. Value pluralism and value tensions were not directly evaluated (as in BMBB and BKBM) due to time constraints, but the integrative complexity gains indicate that a wider range of important values in tension was accessed by participants to support thinking that is more complex. The behavioral measure of conflict styles also was not used (due to time constraints). Integrative complexity interventions now are being assessed with other behavioral measures (resilience, using CD-RISC). 39 A six hour debrief one week after the intervention with seventy-one percent of the participants indicated that the integrative complexity increases were robust, both through the discussion content and in that a large percentage showed up. However, making time for a full day of discussions one week on could still represent an after-glow effect from being part of the intervention itself. Although the intervention experience clearly was meaningful for the participants, formal follow-up measures were not funded. Other IC (integrative complexity) Thinking interventions (I SEE! Scotland, Conflict Transformation) have had sixmonth and nearly two-year follow-up interviews, both of which confirmed the durability and robustness of the changes through self and observer reports. 40 In all cases, interviewees were not briefed or told the questions before the interview.
We hypothesize that the integrative complexity gains would have been even greater had the delivery schedule been comparable to BKBM and BMBB (sixteen hours over four or more days). The experiential nature of the intervention, followed by reflection and discussion guided by the trained facilitator, are key for effectiveness. Paced, repetitive movement through experience, reflection, and discussion, builds new practices of self, other, and social awareness that support self-regulation and management, including cognitive and emotional regulation. 41 Time between sessions enables participants to use their new levels of awareness in other contexts. Experiences within and outside the intervention context can be reflected upon and integrated. During this BMBS pilot, participants may have grown fatigued over the two days; reflections and discussions may have been curtailed while going through the group learning exercises and roleplays. Only one evening offered space to practice their new awareness outside the intervention context. The need for more time was mentioned in more than one participant's (transcribed and anonymized) presentation, and during the debrief a week later. with inter-group harmony and increased integrative complexity. 42 The significance of increasing integrative complexity by one point over two intensive days is highlighted when considered alongside the finding that integrative complexity can increase by one point over an entire life-span. 43 Moreover, integrative complexity is domain (topic) specific and the content of BMBS ensures that integrative complexity is increased on topics relevant to radicalization and violent extremisms. 44 End of course presentations by participants correlate with the PCT results, containing evidence of differentiation and integration, respect for difference enabling collaboration despite disagreement (integrative complexity score two or above). Requiring all participants to present on learning from BMBS reinforces and extends the learning process. Participants reflect and integrate their BMBS experience into their personal narrative, thus creating and inhabiting their own counternarratives. 45 Public presentations strengthen the newly enhanced integrative complexity capacities, operating as declarations of intent to which one can be held accountable. Any desire to over-state learning or personal change may have been mitigated by the other participants' knowledge of one another's challenges and questions during the intervention. Expressions of appreciation and suggestions for going forward continued the processes of building trust, relationships, community resilience, and other forms of social capital.
Representative quotations from presentations (see two sidebars) illustrate these points, demonstrating integrative complexity capacities that will reduce and prevent extremism through more complex thinking about themselves and those with whom they disagree. The quotations also reveal engagement with and consideration of the risk and factors involved in radicalization and how to support people vulnerable to radicalization, as well as increased confidence to speak about controversial topics. These statements were accompanied by strong appreciation for the course and calls for women to be included and involved in safeguarding efforts. Recommendations included the course being used with young people, with groups that included Muslims and those of other faiths or none, and rolled out widely in their communities, including in state schools. 46 These themes re-appeared during the debrief one week later, when fifteen participants (seventy-one percent) gathered for six hours. They explored the drivers and pathways to extremism addressed by BMBS underlying theory and design, reflected on learning, and considered ways forward.
Being Muslim Being Scottish Created Trust and Allowed for Honest Exchange
The Scottish Government, working through the Police Scotland officers involved, committed to transparency and partnership with Muslim community members and this created an environment conducive to full engagement with Being Muslim Being Scottish (BMBS), by both the Muslim and practitioner participants. The openness and goodwill shown all around set the scene for a positive course experience. The group's stance was possibly reflected in the pre-intervention integrative complexity scores being slightly higher than usual. This was despite historic frustrations, as revealed in a presentation:
"I have asked for 2 to 3 years to… get contact with young people and my conversations are still with middle aged men about how I can get that contact with young people, which then raises the question for me, 'How on earth are young people able to ask any questions to anyone except from middle aged men?,' who have a very traditional and a respected view with regard to Islam and what the Islamic position is. These are young people who have been born in the west, or have come to the west, they see a different culture, and they want to hear a different perspective. They want the opportunity to ask questions. I don't get a sense that they are getting that opportunity to ask those questions out with a relatively tight field. Don't take that as a criticism, it's an observation and one that I would like to take forward with you certainly in [this city] but others perhaps nationally as well."
In the statement above, a practitioner asks about the opportunities for young people to ask questions while with Muslim community leaders and members (e.g., in the Mosque). The facilitator reported that the Mosque leaders who were present immediately invited and arranged for the practitioner to meet with young people in their communities. This example illustrates what the facilitator described as a "willingness to listen to others," accompanied by a stance of "congruence" and even "candor without personal offence from contentious views" expressed during the sessions. 47 The BMBS design features course guidelines that the facilitator sets out at the beginning of and throughout the intervention: respect, nonjudgement, listening, and confidentiality (allowing for safeguarding duties).
None of the participants described safeguarding practitioners or Muslims as an opposed outgroup, although one named Muslims as an out-group that the participant wanted to understand better. However, some identifiers (e.g., white, secular/atheist, Western influenced, not supportive of Muslim interests, want to understand Muslims better) could have or did include other participants. Trust was not a given at the outset of the course.
Trust is a multi-dimensional construct. Recent research identified seven superordinate dimensions, three relating specifically to perception of the outgroup (competence, integrity, predictability) and three to perception of in group and outgroup relations (compassion, compatibility, collaboration) with one further dimension undergirding the others (security). 48 The six dimensions have subthemes while security refers to the perception that the outgroup is not a threat to the physical and psychological safety or identity of the in group. 49 We would argue that security refers not only to the absent of threat, but positive peace that promotes community psychosocial health. 50 We hypothesize that increased integrative complexity management capacities support trust building on several dimensions and elicits experiential evidence of the sub-themes while exploring difficult topics. Secondary transfer effect or attitude generalization suggests that any trust-building among BMBS participants from diverse groups will be extended to include others outside 49 Dimensions and sub-dimensions: competence has ability, capability to follow through, and knowledge accuracy; integrity has honesty, good intention, promise fulfilment, and moral code; predictability has consistency; compassion has fairness and benevolence; compatibility has commonality and emotional accessibility; and collaboration has access and openness with information, Kappmeier, "Trusting the Enemy," 143. 50 Davies, "Security, Extremism," 2; Davies, Journal of Strategic Security 9:4 (2016).
of the BMBS participant group. 51 Future research can measure for increases in trust on the seven dimensions and their sub-themes. 52 Participants commented on meeting face-to-face, sometimes for the first time, people with whom they had corresponded by email for a long time. In other words, the exploration of identity and values by practitioner and Muslim BMBS participants strengthened recognition of shared identities and enhanced the likelihood of future collaboration on reducing and preventing extremisms. "In a real sense it is up to authorities whether the kinds of experiences they create for members of marginalized groups are ones that accord with a message of "them and us"." 55 Practitioner engagement with BMBS demonstrated the seriousness with which they took this responsibility.
As mentioned, BMBS group exercises invite participants to place themselves on value spectrums representing values in tension such as communalism versus individualism (via signs placed on the floor at either end of an imagined line). The facilitator invites participants positioned differently along the spectrum to explain why they placed themselves where they have (e.g., closer to one value at either end or somewhere in the middle). In placing themselves on the spectrum, explaining their positions, and hearing others explain their positions, participants not only experience the value tension as they access their own deepest values to determine where to stand, but practice engaging respectfully with others' values, viewpoints, and interpretations, in a context of non-judgement and growing trust (created and maintained by the course guidelines, mentioned above). The facilitator observed that the discussions around values and identity seemed to be experienced as "cathartic" among participants. 56 Discussion of values and identity tap into tensions reflective of the diversity among and between Muslims, practitioners, and other groups. We hypothesize that discussing values and identity in a safe context enabled some resolution of emotions generated by these tensions and involved the processes of distancing through role-taking and empathy. 57 Being images as well as statements) indicative of low integrative complexity. These tricks are often used to lower the integrative complexity of others: black and white contrast followed by a list of three, us and them, thin end of the wedge, caricature, and foot in the door. 60 DVD clips present inflammatory real life examples of these tricks. Rather than focusing on the content, participants engage in an informal contest to identify the tricks being used. In this way, participants practice recognizing the structure of thinking in inflammatory statements rather than debating or arguing about the content. This game is followed by discussion of where and by whom they have seen the tricks used to frame other people, including recognition of when they have used them themselves. 61 This discourse analysis, coupled with session-by-session exploration of contrasting viewpoints on a range of topics, sensitizes participants to the ways in which images and language can be framed to mislead and manipulate. 62 Increased understanding of framing through manipulative tricks and similar strategies lays the foundation for specialist instruction regarding media (of all types) manipulation. 63 Inflammatory and extremist statements are explored in a structured but indirect way, creating a safe context for honest discussion about the content within the parameters of the intervention guidelines mentioned above.
Being Muslim Being Scottish Going Forward
A week after the intervention concluded, during the six-hour debrief, participants expressed unanimous consensus about the value of Being Muslim Being Scottish (BMBS) and a strong desire to take it forward on a wide scale, including delivery in schools. The BMBS design avoids defensive reactance by building connections and eliciting positive affect among participants, approaches shown to be related to pro-social behaviors, ranging from supporting environmental causes to general helpfulness. 64 Participants explore sensitive issues in a safe environment that builds social capital and community resilience, while also enhancing individual capacities. Participants suggested that BMBS be delivered by paired co-facilitators with Muslim and practitioner community members, thus modelling in course delivery the needed collaboration and cooperation. Co-Facilitation is now required practice for all IC Thinking interventions. Finally, participants expressed a strong desire that BMBS be run not only with Muslims but also with participants from a wide range of communities to increase integrative complexity capacities across cultural and social divides. 65 
Conclusion
This reporting on a Being Muslim Being Scottish (BMBS) pilot completes a trilogy of reports from the BMBB family, first delivered in 2007. As part of the first generation of IC (integrative complexity) Thinking interventions, these results indicate the continued robustness of this intervention family. Delivered in 2015, with a new model of participant involvement requiring practitioner and Muslim community member representatives, BMBS was found to be effective in a Scottish context at significantly increasing integrative complexity thinking toward in and outgroups from simplified, polarized black and white thinking toward more complex thinking that respects difference and enables pro-social collaboration despite disagreement. Increased integrative complexity toward in and outgroups predicts more peaceful outcomes to intra-and inter-group conflict as participants recognize and access a greater range of response choices when facing difference and disagreement. Participant presentations and debrief discussions revealed increased awareness of risks to radicalization, confidence to discuss controversial and sensitive topics, and communication among diverse communities for effective safeguarding. These increases cohere with the course topics and design. The combined assessment results evidence that BMBS was effective at reducing and preventing violent extremism; participants not only have more information but evidenced capacities to access and use the information when facing difference, disagreement, and opposition.
The new model of participant involvement prompted initial, informal meetings among participant communities and engendered some trust in and transparency about the intervention and the assessment process. With representatives from both practitioner and Muslim communities, the IC learning across communities will support on-going collaboration, increasing community resilience-its approaches and structures for organizing and using resources in the face of adversity-and other forms of
